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Academic venture development as the basis of regional success

The picture of Finnish entrepreneurship is very much based on a huge number of small and medium-sized (SME)-
and microenterprises. There is over 260000 registered businesses, 93,3% of which are microbusinesses with less
than 10 employees. Additional 5,5% are small and 0,9% medium-sized enterprises. This leaves only 0,3% (or about
650 com-panies) to have more than 250 employees. (Yrittajat 2009).

Only a fraction of the SME’s have growth ambitions. About 7% of enterprises define that their business strategy
aims for high growth numbers, while additional 34% aim for modest organic growth. These numbers have been on a
very stable level for the whole 21st century. Growth is mainly seeked by developing new products, improving sales
and marketing as well as by active networking. (Lindholm & Hietala 2009)

When the study is widened into whole population, i.e. to hold both already existing entrepreneurs and wage-
workers the numbers become even more alarming. Only about 0,3% of the adult population seek for high-growth,
while in Sweden this number is almost twice higher (0,5% of population) and in the USA almost five times higher
(Autio, 2007). Finland has by far the lowest level of aspiration for high-growth entrepreneurship of the structurally
relatively homogenous Nordic countries — Iceland 1,3%, Denmark: 0,7%, Norway 0,6%, Sweden 0,5% and Finland
0,3% (Autio, 2009).

The amount of growth ambition is even more curious in the view of the socio-economical situation and cultural bias
toward entrepreneurship in Finland. According to Global Entrepeneurship Monitor —survey Finnish people “have little
fear of failure, they perceive good opportunities for entrepreneurship, and they consider that successful
entrepreneurs are well respected. Such attitudes are not only positive in absolute terms — they are also positive in
respect to Finland’s level of economic development” (Autio, 2009 p. 16).

To conclude, SME activity in Finland is very high. However, they have very little desire to grow and actively seek for
new business opportunities. At the same time the cultural situation is considered to be positive and should give the
entrepreneurs a relative safe ground on which to test for new business ideas. Still, birth of a new high-growth
business is rarer phenomenon in Finland than in most of the other countries with related socio-economical situation.

Thus: Finland lacks growth entrepreneurs. People, who want to transform the world by providing customers in-
novative services and products in a globally competitive way.

A need for academic entrepreneurs in Finland

Entrepreneurs need a large number of varied competencies - substance skills both in the selected business branch
and in doing business in general (Opetushallitus, 2001a, 2001b) as well as more psychologically-oriented
entrepreneurial skills like motivation. For example, an IT-entrepreneur needs to have both some technical
competence and the ability to turn those competencies into profit via product development, sales and marketing. In
addition she would also need competence to solve problems, have tolerance for obstacles and high-level of inner
motivation etc.

This master’s programme focuses only on general entrepreneurial business skills and entrepreneurial skills, not on
substance skills of the particular businesses. Entrepreneurship is seen as a holistic experience for the student
(Ojasalo 2004). The programme is built on an assumption that the students have acquired or will acquire their
substance skills from other sources.

Business skills

The substance skills developed in the master’'s programme in business management and entrepreneurship are
focused on general business competence required from a successful entrepreneur. It should be noted, that there is
a major difference between the skills required from an entrepreneur or an entrepreneurially operating person and a
wage-worker. Entrepreneurs need to be “jacks-of-all-trades” that are competent enough in several fields of activities.
They must be able to answer for all the grey areas that no-one else takes care of. For example Lazear (2005) has
shown that individuals with balanced and wide skill-sets are more likely to become entrepreneurs than those that are
focused on one role at work or one subject at school. Thus entrepreneurs should have at least a rough
understanding of all sides of business and they should not focus only on one area of business skills.

The Finnish ministry of education has defined very broadly the general competence requirements of an
entrepreneur in the professional degree of entrepreneurship (Opetushallitus, 2001a, 2001b). They have divided the



skills into three main categories: i) defining a business idea, ii) creating a business plan, and iii) implementing a
business plan. An entrepreneur must thus be able to define the cope of her business, plan on how to implement it
and then just do it.

A more detailed definition is given by Wickham (2006). As a conclusion of several studies, he has defined that
entrepreneurs need following general business skills:

« Strategy skills, which refers to the ability to consider the business as a whole. How can the business fit into the
market place and deliver value to its customers. It is also important to understand how the business can be better
than its competition.

* Planning skills, which refers to the ability to make feasible plans to overcome potential obstacles and be able to
think how the business will operate in the future.

» Marketing skills, i.e. understand what it is that the customers really want and how that offer can be made to them
* Financial skills, which refer to the ability to plan and control the use of money and assess financial risks and
possibilities

* Project management skills, i.e. ability to set reachable objectives and then plan and share the work ac-cordingly
» Time management skills, which refers to ability to prioritize and use time effectively.

These skills give an entrepreneur a wide array of abilities to work both on future and contemporary challenges.

All of the skills mentioned above are well in line with the business skills defined in the Advanced Diploma in
Entrepreneurship of University of Cambridge (Advanced Diploma in Entrepreneurship, 2009). The program
handbook states that, among other things, their graduates should be able to:

* “network and communicate effectively with other entrepreneurial individuals

- take an analytical approach in developing an innovative idea for market

« critically assess and evaluate their own business ideas using tools and techniques to indicate whether there is real
commercial potential, and then make decisions based on that analysis

« investigate their chosen industry sector in order to recognise new business opportunities by understanding the
trends and drivers of change which can allow for new opportunity

* develop plans for, and undertake, some initial market and other research to support an evaluation of their
business ideas

« assess key issues and areas for action

* prepare an initial commercial feasibility study, which could be shared with potential investors

* build a deep understanding of potential customers and the strategy they might take to reach those customers

« develop an appropriate business model for their idea to underlie the structure and operation of their enterprise
project

» make financial projections to assess the viability of their business plan and determine the appropriate sources of
financing of the next stages of development of their enterprise project

« critically assess their own personal strengths and weaknesses enabling them to build a team with com-plementary
skills to take their ideas forward

« develop a pitch for their business ideas and deliver it clearly and concisely to potential investors and customers
» provide leadership for their idea and their entrepreneurial team, motivating and inspiring them to deliver their
business vision

 implement entrepreneurial projects with confidence

* negotiate with confidence in strategic business situations, such as seeking investment from venture capitalists,
licensing technology or products, or working in partnership with larger organisations in collaborative business-to-
business situations

« sell their product to customers.”

By combining the lists above, it is easy to see that the business skills required from entrepreneurs are holistic and
extremely wide-ranging. However, long and demanding these lists are, even the command of general business skills
are not enough for a successful entrepreneur.

In addition to the clearly defined business skills the research has unveiled that successful entrepreneurs need also
other competencies, personal traits and methods of working. For example, Schumpeter (1926) stated that
successful entrepreneurs should be innovative, creative and risk taking. This view later has been supported in follow-
up studies, like the one by Wickham (2001), which stated that successful entrepreneurs are creative, seek and
discover niches for market innovations, bear risks, are growth oriented and are driven to maximize profit or

investors’ returns. Barringer and Bluedorn (1999) have described entrepreneurship as a process of “creative
destruction”, in which the entrepreneur continually displaces or destroys existing products or methods of production
with new ones. Shook, Priem and McGee (2003) have stressed the importance of exploitation and stated that
entrepreneurship is about entrepreneurial individuals interacting with their environment, and thus discovering,



evaluating and exploiting opportunities.

Covin and Slevin (1988,1989) have a good definition on entrepreneurial know-how: Risk taking abilities, proactivity
and innovativeness are traits that are demanded from successful entrepreneurship.

It may be that willingness and a capability to take risks is related to the identification of entrepreneurial opportunity
i.e. entrepreneurs see opportunities where other people see risks. Caglio and Katz (2001) have defined opportunity
identification as being the most distinctive entrepreneurial behaviour separating entrepreneurs from wage-workers.
Also Kirzner (1979) has concluded that entrepreneurial alertness is a key area for entrepreneurial skills as constant
automatic opportunity recognition gives entrepreneurs the possibility to formulate a mental image of the future
(Kirzner, 1979, Suomala et al., 2006). Entrepreneurs also have a habit to underestimate the potential negative sides
and overestimate the positive possibilities more than wage workers are likely to do (Baron, 1998, Simon et al.,
1999). The combination of these mechanisms may give an entrepreneur the required amount of self-trust for
decision making in an unclear situation. This is because she believes that she can already “see” the goal and the
path to take and, due to being able to visualize them, thus has increased confidence. However, the underlying
reasons for this behaviour are still unknown (Baron, 1998).

The combination of mental images and the overestimation of the up-side may also lead to a high level of self-
confidence, another typical entrepreneurial trait (Denslow and Giunipero, 2003). Successful entrepreneurs believe
strongly in their ideas and enjoy sharing those ideas with others. Plus, because they trust their own instincts they
can be very persuasive in swaying others to accept their ideas. Successful entrepreneurs are able to convince and
inspire the required network members into reaching shared goals, i.e. they need to have both good networks and
networking competence (Peters, 2005, Platt, 2004).

Entrepreneurs are also willing to take calculated risks and can make decisions with a limited amount of information
as they have an ongoing desire to set and reach increasingly challenging goals (Denslow and Giunipero, 2003).
Gurol and Atsan (2005) as well as Koh (1996) found out that entrepreneurially oriented students are found to have a
higher risk taking propensity, an internal locus of control, a higher need for achievement and higher innovativeness
than other students with no entrepreneurial desire.

One key attribute associated with entrepreneurship is change (e.g. Schumpeter, 1926). Entrepreneurs seem to
have a high tolerance for ambiguity and changing situations in the environment in which they most often operate.
This ability to handle uncertainty is critical because they are constantly making decisions using new, sometimes
conflicting information obtained from numerous unfamiliar sources (Zimmerer and Scarborough, 2002).

In the heart of the programme are the real business cases of the students. In order to support their development, the
students are directed to develop their knowledge and acquire new tools in:

« analyzing and understanding the business environment in which they operate and recognizing business
opportunities

* planning and making strategic choices in order to grow their business profitably

 implementing their strategy by changing the existing status quo through hands-on leadership

« selling and marketing their products, services and business

* acquiring financing and keeping financial control over their business
* presenting their business case to potential investors and other critical stakeholders.

In addition to these general business skills, the students are also directed in developing their psychologically-
oriented entrepreneurial competencies as discussed earlier.

In the background of the programme lies the ultimate learning goal: that the students would reflectively analyze
their own business on constant basis and then be able to exploit the understanding they have created about the
situation. This will give the students the ability to push their business further also in the future. Focusing on the
reflective analysis will open up possibilities for limitless learning, i.e. the learning goals are not predetermined, but
will become ever more challenging over time.

Growing into expertise

The masters’ programme on entrepreneurship and business development is designed to support both the
development of the psychologically-based entrepreneurial skills and general business skills. Acquiring
entrepreneurial competencies is a pragmatic learning process (Dewey, 1929, 1963, Taatila, 2010). The goal of
learning is not to be taught about the “ultimate entrepreneurial process” but the aim is to secure both long and short-
term success of business.

Acquiring knowledge in real life situations is neither inductive nor deductive, but an abductive process (Peirce,
1958, Suomala et al., 2005, Thagard and Croft, 1999, Thagard and Shelley, 1997). The abductive process also
becomes a knowledge-creating process, as a part of knowledge acquisition requires that an acquirer creates new
beliefs or representations of meanings for the collected and combined pieces of information (Dazzani, 2005). An



entrepreneurial student constantly learns via real experiences and creates new personal knowledge by producing
creative solutions that solve emerging problems.

Learning via a pragmatic process creates an entrepreneurial learning cycle that leads into abductive creation of
new situational knowledge (Taatila, 2010).

An important part of the entrepreneurial learning cycle is that learning should be inner-directed (Hanti et al., 2008,
Roémer-Paakkanen and Pekkala, 2008). If learning is based on personal interest, and the surrounding environment
empowers the student, it creates a strong internal motivation. The motivation leads to the development of the
enterprise, and learning (often tacit), is created as a by-product of the development project.

Studying in the programme is very goal oriented and the students are given a high degree of autonomy. The
lectures and work shops are designed to give the students practical information on how to develop their own real-file
business plans. The meetings are always voluntary, i.e. the students are not graded based on their attendance on
the classes but on the expertise shown in the accomplishment of particular tasks. This will support the student’s
learning of prioritizing and carrying the personal responsibility.

The students are formed into peer-support teams to enhance internal networking and learning from multiple
business development cases. This will further develop their interpersonal skills and capability to self-managed team
work. Each team will have an experienced mentor supporting the students both in their business development case
and learning.

Learning by Developing -model

Becoming an expert in a pragmatic situation requires integrating knowledge, understanding and doing with the
compe-tence to work autonomously in evolving real life situations (Raij, 2000, 2003). Based on Raij's research and
the pragmatic theory of knowledge Laurea University of Applied Sciences has selected “Learning-by-

Developing” (LbD) as its principal pedagogic approach (Laurea 2006). LbD is based on five principles: i)
authenticity, ii) partnership, iii) experiencing, iv) investigative approach, and v) creativity (Franti and Pirinen, 2006,
Laurea 2006, Raij 2006, 2007).

The term “authenticity” means that all the learning-situations are simultaneously real-life developing situations. In
the beginning of a project no participant has a clear picture of the outcomes or the working procedures. This is a
very typical situation in new business development, when there are several possible paths to choose from and no
knowledge about where they will lead. “Partnership” is required due to current networked way of making business.
Each entrepreneur is constantly required to work with partners in a loose network organization. Thus LbD guides the
students to learn in a group and network setting. “Experiencing” refers to every student’s personal learning
experience and taking the responsibility of her own work and learning. The “investigative approach” means that the
development projects are based on scientific research methods and results. “Creativity” is the backbone of
development; the goal is to create new answers to problems faced. (Laurea 2006, Raij, 2007)

The connection between learning and Innovation, Development and Research (IDR)

Learning-by-Developing model supports growth of the students into personal mastery of growth entrepreneurship.
The whole point of the programme is implementation of new potential businesses in a global context. This task is
relatively close in business context to definitions of innovation, like the definition by Stahle et al. (2004): “the sum of
a new idea, implementation and value creation” or the one provided by the European Union: “the successful
production, assimilation and exploitation of novelty in the economic and social spheres” (EU, 1995). Thus the
primary innovation-related goal of the programme is to add value by implementing new ideas in global market place.
The innovation process is strongly dependent on research and development activities. Also open innovation and
networked economy have in short time become standards on how new innovations are made. In order to use this
knowledge, the students are networked to researchers and research organizations in their field of interest in order to
exploit the latest research findings. The students will also be educated in ways of using their customers and other
stakeholders as partners in product and service development. Thus the programme will give the students both
competence to use open innovation and networks effectively and an access to these tools.

As their thesis, the students will make a study in the field of their own business case. As a part of the thesis they will
create a theoretical framework for growth entrepreneurship and a use it to analyze their personal growth in expertise
as well as the business case. These reflective studies will be used for acquiring new knowledge about growth
entrepreneurs and pedagogical solutions that should be used to support their learning. New knowledge will be pub-
lished in academic papers and used for improving the future programmes.

Studying in the programme



All studies in the master’s programme in business management and entrepreneurship are related to the student’s
personal business or business idea. In addition to the educational goals of the programme, it also aims at
development of the businesses into faster growth and/or higher profitability.

The programme is open to all eligible individuals (bachelor's degree and required work experience) who are
considering embarking on an entrepreneurial career pathway — whether that be forming a business based around
new technology, developing a social enterprise, pursuing an opportunity in the arts or creative media, or taking an
innovation forward within a larger or more established organisation.

Students are encouraged to bring their own business ideas with them to the programme, along with a clear
ambition and desire to take them forward. This will enable them to have the most effective learning experience by
providing a clear and meaningful focus for project work, formal assessments, networking assignments and
presentations.

The master’s programme in business management and entrepreneurship consists of three phases:

» The Planning phase,

* The Implementation phase
» The Analysis phase.

Assessment in the study programme

The assessment of the programme takes place with a scale of 0-5. Students are graded as

« Excellent (5) when they can prove superior mastery of the competence area both in practice and con-ceptually;
» Good (3-4) when they demonstrate of mastery in practice, while certain deficiencies are allowed in the-oretical
competence;

» Satisfactory (1-2) when proof is provided of the student’s ability to complete practical tasks related to the
competence area and to apply related concepts professionally.

Each of the three phases will require the submission of a number of assignments as follows:

* Planning phase: Filing of an implementation plan that contains:

o student’s own business plan

0 a project plan for the execution of the business development case over a defined period of time (5-9 months)
0 an oral presentation to sell the idea to investors/financiers and customers.

 Implementation phase: Evaluation criteria agreed between the student and the tutor. The student must
demonstrate practical mastery of entrepreneurial skills through independent work

* Analysis phase: Master’s thesis in which the student

o demonstrates the application of theories, concepts and knowledge to students’ own enterprise project

o reflects on learning during the programme to facilitate personal development.

o creates further development plans for his business

Assessment criteria - Written reports

The emphasis will differ for each of the written assignments, but the general criteria are as follows:

» Knowledge — understanding of the theories, concepts and frameworks, ability to select appropriate concepts for
assignments, evidence of additional reading to deepen understanding

« Application — ability to apply theories, concepts and frameworks correctly, evidence of research to enable the
effective application of theories, concepts and frameworks to the case

« Critical analysis and evaluation — ability to interpret data apply insights resulting from the application of
frameworks or concepts, identify issues, make valid assumptions where appropriate with relevant justi-fications

» Synthesis — building arguments or recommendations or application of creative thinking to the development of the
case as a result.

« Structure — demonstration of a clear logic trail which can be followed throughout the report

» Format and presentation — follow established guidelines and the detailed requirements of the assignment

Assessment criteria - Oral presentations

Two formal oral presentations are assessed during the programme:

1. the presentation of the implementation plan in the end of the planning phase, and

2. the presentation of the master’s thesis.

In addition to the criteria for written reports, the following also apply:

« Slides, visual aids and handout material — clear and well thought out both in terms of the individual slides and
overall presentation to provide good support to verbal delivery.

* Presentation style — clear and concise verbal articulation



» Performance in discussion — effectiveness in responding to questions and utilising discussion time with panellists
Programme implementation and student tutoring

The planning phase of the programme consists of 12 individual workshops. Each of these has a nominated teacher
that will plan and implement the workshop. The teacher may bring in guest lecturers to support the workshop.

By the end of the planning phase a tutor will be assigned to each student. The tutor will be selected based on
expertise on the business branch as well as personal preferences of the student and the tutor.

The tutor will support the student both in pedagogical and substance learning. Pedagogical guidance will support
the learning process of the student. Substance guidance will support the student in becoming an expert in her own
field of business as well as in general entrepreneurship. The goal is that the student will evolve into an active
developer of his selected business area.

The tutor will also guide the student in the thesis project. The tutor will assess the thesis according to Laurea’s
master’s thesis instructions in co-operation with another principal lecturer of Laurea.

Development and quality assurance in the programme

Development of the programme is based on monitoring the whole process frequently according to the principles de-
fined in Laurea’s general quality assurance process.

The general evaluation metrics for master's degree-programmes are:
* Attractiveness

» Completion rate

» Amount of credits achieved

* Average time of completion of studies

* Employment of the students

These metrics will be measured and reported as a part of the programme. The attractiveness will be measured after
the application period is over. Amount of credits achieved will be measured annually. Completion rate and average
time of completion of studies as well as employment of the students will be measured after the completion of the
programme.

In addition, feedback will be collected from the students after each workshop and completion of each phase of the
programme. The feedback will be collected about content, delivery, guidance and expected effectivity of the
evaluation target. Also the personal efficiency and work load of the student will be monitored via feedback process.
In addition to numerical feedback, free-form feedback is collected to support the development of the programme.
Information received from the feedback will be used for development of the programme and guidance of students. A
summary report of the feedback will be distributed both to staff and students and it will be reviewed during the
following work shop.

In the completion phase of the studied the affectivity of the programme will be evaluated from the points of view of
the student, their business case and the needs of the region.

Summary results of all the above mentioned information will also be reported to the pedagogical development team
of Laurea. They will be used for sharing best practices and improving pedagogical process.
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Competences developed in the programme

Based on the discussion above, the programme aims to support the students in developing a wide variety of
competencies that support the growing of their business.

The actual assessment criteria and tasks are targeted at the participants' business skills development, but at the
same time the guidance and the structure of the study programme are aimed at improving the students’ individual
entrepreneurial skills. The latter objective will be pursued by situating students continually into different situations,
where they will have to prioritize their activities, take responsibility for the results and to make decisions and
communicate them within their network. Students are also directed to look for new solutions in the situations
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experienced and to use the study program actively to improve their own business.

The entrepreneurial skills
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1. year 2. year 3. year
OoP STUDIES 60 30
G056 PLANNING FOR BUSINESS DEVELOPMENT
G8106 Environment 5
G8107 Strategy in action 5
G8108 Change Management 5
G8109 Sales and marketing 5
G8110 Finance 5
G8111 Presentation of the business plan 5
G058 BUSINESS DEVELOPMENT
G059 ANALYSING THE BUSINESS DEVELOPMENT /
THESIS
G8112 Opinnaytety® 30
60 30




G056 PLANNING FOR BUSINESS DEVELOPMENT, 30 cr

Description:
Suunnitteluvaiheen tavoitteena on hankkia riittavasti teoreettista tietoa yrittajyydesta ja liiketoiminnan kehittamisesta,
jotta voidaan laatia toteuttamiskelpoinen toteutussuunnitelma liiketoiminnan kehittdmiselle.

The student will be able to:

Suunnitteluvaiheen tavoitteena on kehittaa opiskelijoiden osaamista seuraavilla osa-alueilla:
« Liiketoimintaympariston analyysi ja liiketoimintamahdollisuuksien tunnistaminen

e  Strategiset valinnat

e  Liiketoiminnan kehittamisen johtaminen

e Myynnin ja markkinoinnin kehityksen suunnittelu

« Rahoituksen hankinta ja kohdistaminen

e Liikeidean myynti

Content:

Opiskelijat osallistuvat kolmeentoista kaksipaivaiseen tydpajaan, joiden aikana esitellaan yrittdjyyden ja
liketoiminnan kehittamisen tarkeimpid osa-alueita. Tyopajojen vetajat ovat arvostettuja alansa asiantuntijoita, jotka
tekevat yhteisty6ta mentoreiden kanssa. Tydpajat on LdD-oppimismallin mukaisesti suunniteltu opiskelijakeskeisiksi
ja kaytannonlaheisiksi.

TyOpajojen aiheet ja aikataulut 16ytyvat seuraavasta taulukosta. Viikkonumerolla viitataan viikkoon koulutusohjelman
alusta laskien.

Viikko Sisalto Lahdekirjallisuus

1 Koulutus alkaa. Yritysten Hisrich, Peters & Shepherd:
(liikeideoiden) esittely. Entrepreneurship
Yrittdjyysteorioita. Henkildkohtainen Lowe & Marriott: Enterprise:
yrittajyysanalyysi. entrepreneurship and innovation:

concepts, contexts and
commercialization
Drucker: Innovation and
entrepreneurship : practice and
principles
Toteutussuunnitelma sisaltaa:
e opiskelijan oman liiketoiminnan
kehittdmissuunnitelman
e projektisuunnitelman
liiketoimintahankkeen
toteuttamiseksi maaritellyn ajan
sisalla (5-9 kk)
« myyntipuheen ja esityksen,
joiden avulla kehityskohde
voidaan myyda
yhteisty6kumppaneille,
sijoittajille/rahoittajille ja/tai
asiakkaille.

Oppimista arvioidaan kuudella
osaamisalueella, jotka on merkitty
tdman teeman yksittaisiksi
opintojaksoiksi.

Yritystoimintaa koskevan sisallén
lisdksi toteutussuunnitelmassa on
eriteltdva myos koulutusohjelman



seuraavan vaiheen, toteutusvaiheen,
oppimistavoitteet.
Oppimistavoitteiden on liityttava
toteutussuunnitelmaan ja oltava
sellaisia, etta opiskelija voi projektin
aikana osoittaa omaksuneensa
tavoitteet.

Arviointimenetelma ja —tavoitteet
maaritelladn osana oppimistavoitteita.
Toteutusvaiheen
oppimistavoitteista ja
arviointimenetelmista on sovittava
kirjallisesti henkilokohtaisen
mentorin kanssa ennen
toteutusprojektin alkamista.

G8106 Environment, 5 cr

The student is able to:
Talla osaamisalueella opiskelijoiden on osoitettava kykya:

arvioida kriittisesti liiketoimintansa roolia ja yrityksen vaikutusta talouden, yhteiskunnan ja ymparodivan yhteisén
kehitykseen

ymmartaa asiakkaiden ja/tai kayttgjien tarpeita ja haluja

asemoida oma liiketoimintansa osaksi toiminta-alueensa liiketoimintaverkostoja

tutkia valitsemaansa toimialaa ja tunnistaa uusia liiketoimintamahdollisuuksia ymmartéden kayttokelpoisia
trendeja ja muutosvoimia

hyddyntaa mahdollisten kilpailijoiden liiketoiminnoista saatavilla olevaa tietoa

analysoida mahdollisia fyysisia tai virtuaalisia toimintaymparistoja yrityksen sijoittamiseksi optimaaliseen
paikkaan.

Contents of the study unit:
Perustuu teema-kuvauksessa maéariteltyyn prosessiin.

Study unit description:
Perustuu teema-kuvauksessa maéariteltyyn prosessiin.

G8107 Strategy in action, 5 cr

The student is able to:
Talla osaamisalueella opiskelijoiden on osoitettava kykya:

asettaa itselleen ja yritykselleen strategisia tavoitteita ja paattéda konkreettisista strategisista toimenpiteista
tavoitteiden saavuttamiseksi.

arvioida kriittisesti omia kehittdmismahdollisuuksiaan kayttaen tydkaluja ja tekniikoita, joilla selvitetddn niiden
kaupallinen potentiaali, seka tehda arvioinnin pohjalta paatoksia

laatia alustavia markkinatutkimuksia ja —suunnitelmia omien liikeideoiden arvioinnin tueksi, ja toteuttaa niita
arvioida avainongelmia ja kehittamisalueita

laatia konkreettinen strategian toteutussuunnitelma, joka voidaan antaa mahdollisille sijoittajille

ottaa suunnitelmissa huomioon eettiset kysymykset, kuten kestéva kehitys, seka yrityksia koskettavat
ymparisto- ja sosiaaliasiat

Contents of the study unit:
Perustuu teema-kuvauksessa maariteltyyn prosessiin.

Study unit description:



Perustuu teema-kuvauksessa maériteltyyn prosessiin.

G8108 Change Management, 5 cr

The student is able to:
The student is able to deepen and analyze changes and challenges in the social and health care context.

Contents of the study unit:
Change as a concept

Change as a theory and a process from the personal, organisational and social perspectives
Change Management

Participative methods

Study unit description:

Perustuu teema-kuvauksessa maéariteltyyn prosessiin.

G8109 Sales and marketing, 5 cr

The student is able to:

Talla osaamisalueella opiskelijoiden on osoitettava kykya:

e oppia tunnistamaan potentiaaliset asiakkaat ja laatia strategia ndiden saavuttamiseksi
*  kaupallistaa kehittamisideoita

« laatia niin strategisesti kuin toiminnallisesti toteuttamiskelpoinen markkinointisuunnitelma yritykselle ja tuotteille/

palveluille
« laatia tuotteelleen/palvelulleen toteuttamiskelpoinen myyntisuunnitelma
*  kehittda ja luoda markkinointi- ja myynninedistamismateriaalia eri medioita hyvéksikayttaen
e suunnitella tuotteiden myynnin logistiikkaa

Contents of the study unit:
Perustuu teema-kuvauksessa maariteltyyn prosessiin.

Study unit description:
Perustuu teema-kuvauksessa maériteltyyn prosessiin.

G8110 Finance, 5 cr

The student is able to:

Talla osaamisalueella opiskelijoiden on osoitettava kykya:

« kehittaa liikeidealleen asianmukainen liiketoimintamalli, jossa esitelldén liiketoimintaidean rakenne ja toiminta
» laatia rahoitussuunnitelmia liiketoimintasuunnitelman toteuttamiskelpoisuuden arvioimiseksi

e maarittda sopivat rahoituslahteet yrityksen kehittamisen seuraaville vaiheille

laatia toteuttamiskelpoinen suunnitelma rahoituksen hankkimiselle

Contents of the study unit:
Perustuu teema-kuvauksessa maéariteltyyn prosessiin.

Study unit description:
Perustuu teema-kuvauksessa maariteltyyn prosessiin.



G8111 Presentation of the business plan, 5 cr

The student is able to:

Talla osaamisalueella opiskelijoiden on osoitettava kykya:

« laatia yksityiskohtainen ja selkea toteutussuunnitelma seka esittelymateriaali yritykselle

« suunnitella lyhyt myyntipuhe liikeideoistaan ja esittda se selkeasti ja ytimekkaéasti mahdollisille sijoittajille ja
asiakkaille

e suunnitella kattava esitys yrityksestaan ja esittéda se selkeasti ja ytimekkaasti mahdollisille sijoittajille

e neuvotella vakuuttavasti strategisissa liiketilanteissa, esimerkiksi kun haetaan sijoituksia riskisijoittajilta,
lisensoidaan teknologiaa tai tuotteita tai tydskennellaéan yhteistyéssa suurempien organisaatioiden kanssa b2b-
liiketilanteissa

Contents of the study unit:

Perustuu teema-kuvauksessa maéariteltyyn prosessiin.

Study unit description:

Perustuu teema-kuvauksessa maariteltyyn prosessiin.

G058 BUSINESS DEVELOPMENT, 30 cr

Description:

Toteutusvaiheen tavoitteena on opiskelijoiden suunnitelmien toteuttaminen kaytanndssa seka toteutusprosessin

jatkuva reflektiivinen kehittdminen.

The student will be able to:
Toteutusvaiheessa pyritaan kehittdmaan opiskelijoiden osaamista seuraavilla osa-alueilla:

¢ liiketoiminnan kehittaminen kaytannossa

» liiketoiminnan toteutussuunnitelman noudattaminen ja jatkuva paivittdminen

* henkilokohtaiset- ja yrittajyystaidot, joita tarvitaan yrityselaméssa menestymiseen ja ideoiden viemiseen
eteenpdin

» viestinta erilaisissa liiketoimintatilanteissa

« henkilokohtaisen ja ryhméassa toteutettavan reflektion kaytto liketoiminnan kehittamisessa

« liiketoimintahankkeen jatkuva analyysi

e muutosten hallinta.

Henkilokohtaisten oppimistavoitteiden péaéatarkoitus on maaritelty henkildkohtaisessa toteutussuunnitelmassa.

Content:

Toteutusvaiheessa oppimisen paatavoitteena on jatkuva kehittyminen toteutusprojektin reflektion avulla. Opiskelijat
seuraavat henkilokohtaisia liilketoiminnan kehittémissuunnitelmiaan ja ratkaisevat kohtaamiaan kaytaénnon haasteita.
Mentorit arvioivat saannéllisesti opiskelijoiden kehittamishankkeita ja uusia opittuja taitoja. Kuukausittain
jarjestettavassa seurantatapaamisessa opiskelijat ja mentorit jakavat keskenaan tietoa kaytannon kysymyksista ja
niiden ratkaisuista.

Opiskelijat jatkavat myds omien hankkeidensa reflektioa vertaisryhmissa. Joka kuukausi jarjestetdan yksi tai kaksi
ohjattua tiimitapaamista, joissa opiskelijoilla ja mentoreilla on mahdollisuus oppia toistensa kokemuksista ja kehittada
liiketoiminnan analysointi- ja konsultointitaitojaan.

Opiskelijat osallistuvat myds yhteen intensiiviseen opetusviikkoon, jonka aikana he analysoivat kokonaisvaltaisesti
toteutushankkeiden tilan. Mukana on myds asiantuntijoita, jotka antavat neuvoja toteuttamiseen ja hankkeiden
eteenpain viemiseen liittyvissé asioissa.

Learning process:
Toteutusvaiheen oppimisen arviointi perustuu taysin toteutushankkeen aikana osoitettuun osaamiseen. Opiskelija ja
mentori sopivat arviointikriteereisté ja -menetelmista toteutussuunnitelmassa.

Liiketoiminnan kehittdmisen opintosuoritukset kirjataan tahan teemaan liittyvina opiskelijan projekteina. Yhteensa
projektisuorituksia on tehtava 30 op. Yksittdiset projektit voivat olla laajuudeltaan 5-30 op.



Toteutusvaiheen oppimisen arvioinnissa painotetaan kaytannénlaheisyyttd. On tarkedmpaa osoittaa osaaminen
kaytanndssa kuin teoreettisesti. Arviointi voi perustua osittain Kirjallisiin raportteihin, mutta myds kaytannon naytteita
edellytetaan.

Arvioija laatii jokaisesta arvioinnista raportin, jossa luetellaan arvioidut osaamisalueet suhteessa
toteutussuunnitelmissa mainittuihin alueisiin seka arvioinnin tulos ja arvosana. Raportti annetaan opiskelijalle ja
koulutusohjelman johtajalle arkistoitavaksi.

G059 ANALYSING THE BUSINESS DEVELOPMENT / THESIS, 30 cr

Description:

Analyysi- ja opinnaytetydvaiheen tavoitteena on se, ettd opiskelijat analysoivat kehittdmissuunnitelmansa, sen
toteutuksen ja oppimisprosessinsa koulutusohjelman aikana. N&in opiskelijat syventavat ammattitaitoaan, joka
auttaa heita tulevissa liiketoiminnan kehittdmishankkeissa. Lisaksi opiskelijat saavat laaja-alaista tietamystéa
liketoiminnan kehittdmistoiminnasta.

The student will be able to:

Analyysivaiheessa pyritaén kehittdmaan opiskelijoiden osaamista seuraavilla osa-alueilla:
e liiketoiminnan kehittdmishankkeen arviointi kehityksen jatkamiseksi
e analyyttiset menetelmat ja tieteellinen ajattelu

e uusien menettelyjen ja osaamisen kehittaminen

« eri alojen asiantuntemuksen yhdistaminen

e liiketoiminta-analyysi

« reflektiometodit

« henkilokohtaisen kehityksen ja kehittamistarpeiden analysointi

«  Kkasitteelliset yrittajyysteoriat

« liiketoiminnan ja oman yrittdjyyden kehittaminen edelleen

Content:

Oppiminen perustuu opiskelijoiden ryhmissé luomaan liiketoiminnan kehittdmisen teoreettiseen viitekehykseen,
jonka pohjalta jokainen opiskelija analysoi oman liiketoiminnan kehittdmisprojektinsa.

Opiskelijat aloittavat laatimalla tiimein&d hankkeiden analysointia koskevat metodologiakasikirjat. Kasikirjat
perustuvat asianmukaisiin tieteellisiin lahteisiin ja niiden olisi tarjottava opiskelijoille kdytannén menetelmét
kehittamisprosessien arvioimiseksi seka esitella yleisia liiketoiminnan kehittdmismenetelmia. Analyysivaiheessa
jarjestetaan opiskelijoiden ja mentorien kesken kolme seurantatapaamista, joiden aikana kasikirjoja tyostetaan
yhteiséllisesti. Niiden lisdksi jarjestetddn sdanndllisia tiimitapaamisia, joissa opiskelijatiimit kehittavat
metodologiakasikirjojaan itsendisesti.

Kun metodologiakasikirjat ovat valmiit, jokainen opiskelija analysoi oman hankkeensa kasikirjan metodien pohjalta.
Analyysin tavoitteena on laatia liiketoimintahankkeelle toteuttamiskelpoinen jatkokehittamissuunnitelma seka
valmistaa tieteellisesti kattava projekti- ja oppimisraportti.

Learning process:

Kasikirjan ja oman kehittAmisprojektianalyysin seka jatkokehittdmissuunnitelman sisaltavéa loppuraportti muodostaa
opiskelijan opinnaytetydn. Valtionneuvoston asetuksen (423/2005) mukaan opinndytety6n tavoitteena on kehittaé ja
osoittaa kykya soveltaa tutkimustietoa ja kayttaa valittuja menetelmia tydelaméan ongelmien erittelyyn ja
ratkaisemiseen seka valmiutta itsendiseen vaativaan asiantuntijatyohon.

Opinnaytetyota laatiessaan opiskelijat hankkivat ja tuottavat erikoisalan osaamista yrittdjyydesta ja liiketoiminnan
kehittdmisesta seké perustietoja itsendisesté ajattelusta ja tutkimuksesta. Opinndytetydn ohjaa ja arvioi opiskelijan
henkilokohtainen mentori. Mentorin tehtdvana on tukea yrityksen niin tieteellisessé kuin kaytannollisessa
analysoinnissa seké arvioida opinnadytetyd. Lisaksi opinnaytetyn arvioi toinen ohjaajaryhman jasen Laurean
opinnaytetydohjeiston mukaisesti.

Opinnaytetyo esitellaan julkisesti joko koulutusohjelman viimeisilla viikoilla tai jonkin verkostokumppanin
kansainvalisen yrittajyysviikon aikana. Opinnaytety6t julkaistaan Laurean opinnaytetdiden julkaisemista koskevien
ohjeiden mukaisesti.



Analyysivaiheen oppimisen arviointi perustuu opinnaytetydhon. Arviointi tapahtuu Laurean Intranetista l16ytyvan
opinnaytetydohjeen mukaisesti.

Arviointikriteerit ovat:
 autenttisuus

« tutkimussuuntautuneisuus
* innovaatio

« kaytettavyys.

Opinnaytetdiden on myds osoitettava opiskelijoiden saavuttaneen EQF:n tason 7.

G8112 Opinnaytetyd, 30 cr

The student is able to:

Analyysivaiheessa pyritdan kehittdmaan opiskelijoiden osaamista seuraavilla osa-alueilla:
e liiketoiminnan kehittdmishankkeen arviointi kehityksen jatkamiseksi
e analyyttiset menetelmét ja tieteellinen ajattelu

e uusien menettelyjen ja osaamisen kehittdminen

» eri alojen asiantuntemuksen yhdistaminen

e liiketoiminta-analyysi

» reflektiometodit

« henkilokohtaisen kehityksen ja kehittamistarpeiden analysointi

«  Kkasitteelliset yrittajyysteoriat

« liiketoiminnan ja oman yrittajyyden kehittdminen edelleen

Contents of the study unit:
Perustuu teema-kuvauksessa maariteltyyn prosessiin.

Study unit description:
Perustuu teema-kuvauksessa maériteltyyn prosessiin.



